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lESTaflCT 

A teaching consultation service for college 
instructors offered a^. Inaiana aniv'^rsity- -Ncxth s t is describ^a 
using a hypo thstical teaching situarion, Ih« seririce' is atsigned to 
allow the faculty roembar a conpr^h^risi v% anfl in-depth look at his 
classroom instruction. It is a^oluntaryr indiiriduali zed ^ and 
confiasntial ssrvic^, rh^ teaching consultant woxkB with the 
Instructor to collect inforoation on classiocin petiorniand^. Review 
and aiSQUseion of th^ Informa'^iDn provides th^ iiistructor with 
insights into his teaching vhich may assist hini in laking 
improvementB * The teaching consiiltat ice gtcce sa includes an 
assessnient of teaching^ improv^E^nt ^ffotts^ and a final revi^w^ fhn 
process begins with a p^Tgonai Interview tollow^a tj classroom 
cbservationf videotaping of classes, cbt^inlng itud^nt opinions 
through ad aii ni stration of a gu^st ionn iir^i and completicn of th^ 
questionnaire by the inptructor hiniself^ Aftix the Instructor 
determines whsr^ to attenipt improvements in his ^.saching^ the 
aonsultant and instructor wocK collaboratively flesign and test 
id^as or stratigies. Near tht erd of tht semestfir th^ instructor and 
consultant recollect information afcou^ his tiaching to aisess his 
progrsss and to deteraini whethar additicnal im pio teman t efforts ar<^ 
r.e^fled, (SW) 
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TO THE EPUC/VTIONAL "^^^^^ 
OF THf-gnit: SYSTEM 

For iieatly three thousand years, the dictum -'Know Tliyself" has been a 
prmcept in academia* The faculty meinber has indeed long sought means for 
Looking pt his teaching self - for abiding the "unexamltied life*- which 
SoCtgLtea would have judged^ by iniplicationj as unlived. On the university 
eanipuis seeking illumination on one*s teaching seerns to be a less than easily 
satisfied endaavor. The college Instructor often has neither the time, zhm 
traialfigs Clot the resources to assess his owa classroom inatruction* 

The Teaching Consultation Process^ is designed to allow the faculty 
meflilar a comprehensive and in-depth look at his classrooin instruction, 
nitough this voluntary, itidividuali^ed, and confidentlai servlcei the 
IM trustor t^orks with a teaching consultant to collect a variety of Infor- 



J 

^ Mtlon on his classroom perforMnce, Review and discussion of such Infor- 



matlon provides the instructor with the kinds of Insights into his teachltig 
which can assist him In making improvemants . 

The teaching conaultaclon process includes an asstssment of teachingi 
ImpTovetnenc efforts, and a final review. A narrative of my work as teaching 
coiuultant to Dr. Case, a hypothetical faculty member, should give the res4er 
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an Qvmwrim of the service and what it entails. 
AaaessTnaflC of Teaching 

Profesaor Uase and I begin our work togethc*T with a personal interview. 
The interview allows Dr. Case to talk about his teaching In depth and helps 
me to learn "as niuch as possible about the course we shall deal with and hla 
teaching of it* Our discussion touches on what he hopes students will learn; 
what particular methods and activities he will use; how he plans to aasegs 
student learning; what he perceivas to be his teaching strengths and prDbleflis; 

nd what; some of his values, attitudes, and assumptions about teaching and 
learning are. 

Dr, Ctsa then Invites me to one or more of his classes to obierve class- 
room instruction and review it with him. l£ he so desires, he also can invite 
a teaching colleague to visit one of his classes, (An overview of procedures 
and sampies of colleague observation forms are available from the Teaching 
Effectiveness Program.) 

Following Che observation. Dr. Case and I choose one or more of his 
classes to videotape. The video of his teaching allows both of us to observe 
and analyse class activities in detail later. Depending upon Dr* Case's 
concerns, we might focus on such points as his skills as a discussion leaderj 
the attentlveness of the students, the organiEatlon and clarity of his 
lectures, the kinds of questions he asks, or the way he responds to student 
questiona* 

During the fourth or fifth week of classes we ask for student opinions 

2 

through a Taachlng Analysis By Students (TABS) questionnaire. The results 
provide us with information about the extent to which students think Dr* 
Case's performance on a variety of teaching skills Is satisfactory or in need 
of impifovenieflt , Additionally a section of the questionnaire responses 
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proviciei us with valuable information about the students' learning styles, 
attitude toward the subject, time and effort put* into the course, course 
expectations > etc • 

Finally s while students fill out the TABS questionnaire, Dr, Case 
aasesgea hie own teaching by completing the questionnaire himselfs Self- 
assessment allows him to indiaate areas which he feels are teaching strengths 
as well as areas he is concerned about. Comparisons of his self^-assessnient 
and students' responses enable him to determine where he and the studenti 
agree or disagree in appraising the classroom instruction. 

After the questionnaire responses have been processed 5 Dr* Caaa reviews 
the questionnaire results and the videotape* We then meet to discuss the 
Infonnatlon collected, to identify teaching strengths and possible areas for 
improvement J and to decide where to focus our efforts during the remainder of 
the semester. In total. Dr. Case's **assessment" requires three to five hours 
of his time and twenty minutes of his students' class timej and is compleced 
within three weeks. 
Improvement Effort^ 

After Dr, Case determines where to attempt improvements in his teaching, 
we begin to work collaboratively to design and try out some ideas or 
strategies. Since suggestions for improvement are designed to fit each 
instructor's particular teaching situation and Individual teaching style, 
activities vary widely from one instructor to another. For eKamplej if we 
are working on lecturing skills^ Dr* Case might read some articles on 
improving lectures, and ask me to observe or videotape additional lecture 
classes and review them with him. He might also ask for additional coiiments 
from students either verbally or through a short personally designed question^ 
naire. Time Invested in ImprDvement efforts varies among faculty, but 
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UfluaHy the Instructor spends from five to £ift<aen hours on the progr&m. In 
this comparatlvaly brief time, Dr, Case has gatViered inforTnatioii on his 

i 

taachitig through videotape, student responses ^ self^assesBtnent , classroom 
obasrvatlon, and the viewpoint of an outside obser\7er, the consultant , 
Pinal Review 

Near the end of the semester. Dr. Case and I re--collect infortnaclon 
about his teaching which will allow him to look at and assess his progress 
and to determine whether or not additional improvemenc efforts are needed* 
Typically^, I observe at least one class session and videotape anothar sample 
of inBtruction. This affords Dr. Case an opportunity to study recent 
classroptn interactions, conipare them to what was recorded early in the 
aemester, and look for changes In his teaching. Students complete a short 
varslon of the TABS questionnaire, which focuses on areas where Dr, Case has 
actempCed t,o develop or still feels concerTi* Students Indicate both the 
extent to which they have seen iinprovement In his teaching and the extent to 
which they think improvement is still needed, Finally^ Dr* Case re-appraisei 
his own teaching by completing the short version of T4BS. The self-assess- 
ffiant allows him to eKpress hla perceptions of change^ indicate where he 
thinks he still needs improvements, and compare his perceptions with those 
of his students p After all the information is collected Br. Case and I meet 
to review the findings^ reassess his teaching strengths and concerns^ and 
detetmirie areas where he should or would like to continue to work. At the 
Gamester's end I prepare a written report of Dr, Case's improvement efforts, 
if specifically requested. The report is subtnltted to Dr, Case alone i 

Ac present, the Teaching Effectiveness Program has provided individual 
consultation to thirteen full- time lU Northwest faculty from a variety of 
divisions, departments, and academic ranks. Additionally I am working on 



5 

Che lU Bloomitigton, lU Indlanapolla , lU East, and lU Soucheast catiipuses, with 
faculty and staff who are interested in or already trying out aspects and 
raodlficatlons of the process. 

It cartainly must be recagnlged that the teaching consultation service 
is ttot the panacea for all the problema that beset faculty in their teaching 
livea^ nor can it posslbiy appeal to all, It does appear^ haweverj to be one 
way the faculty member can begin to achieve greater awareness of his 
attttudeas values, and style as teacher. It aids him In reflecting on and 
eKploring aspects of his teaching self that he did "not know before, and in 
making decisions about his teaching life that will be helpful to him, and 
ultimately, to his students. ThoTnas Carlyle wisely observed i 
The Impossibility of that precept "Know 
Thyself;*' 

till it be translated into this partially possible 
ones 

'TCnow what thou canst work at." 

For additional Inforination on the teaching consultation process^ faculty 
should contact! Mary Deane Sorclnelll, Teaching Effectiveness Program, 
Park View 206, lU Northwest, Gary, 980^6848. If there is no answer, leave 
a message at 980-6707, 



"The teaching consultation process represents an adaptatton of the service 
developed at the Clinic to Improve University Teachlni, University of 
Ifassachusetts; Airfierst, 
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'The Teaching Analysis By Students quastionnalre Includes statements 
degerlblng a variety of teaching skills and behaviors conaldered Blgnlflcant 
and applicable across disciplines ^ teaching modes , and cotiteKts* Developed 
from research in college teaching, the skills and behavlots consldetad are 
balleved to be related to student learning and to student and faculty 
paTCeptions of effective teaching* Significantly , the quescionnaire ±i 
designed to serve as an information source for the instructor, and Is not 
an evaluation instrument. 



